EFL students many times made mistakes in using the English expressions and led to misinterpretations or even acceptable message of their utterances. This is due to their lack of cultural awareness or their understanding towards L2 culture. Therefore, EFL teachers should think of how to give position to the L1 and L2 culture in their teaching and learning process of EFL instructions.To solve the problems, there are some approaches used to introduce the target language culture, by knowing the obstacles that the learners frequently made.
Introduction
As everybody knows, English is very popular language spoken and learned by many people throughout the world at recent time. This is due to a certain demand, which is today needed in facing the free trade in the globalization era where everything, included any information can be adopted easily, and English is as the international language, which is acknowledged both conventionally and administered. Plunging into the opened-Era, what is so called for globalization era, involves man aspects of life such as economic, politic, social, academic, and so on. The above utterances show indifferent responds uttered by the NonNative Speakers, as EFL learners. It can be seen from utterance 1), where the respond of thank you, is same-same, instead of you're welcome or other proper expression, which is actually the derivation of Indonesian culture;
when someone terima kasih 'thank you' the answer will be sama-sama 'same-same'. Similarly, the expression in no 2) also the derivation of L1 and the answer expected is whether he is a man, a thing, or others. The speaker did not think that the question is actually to know his father job.
The other improper expressions resulted by lack of understanding culture of L2 are: 5). X: Are you married? 6).
X: How old are you? 7).
X: How much salary do you get to work in that company?
Questions in 5), 6), and 7) are forbidden in the English context instead those are given by an interviewer in job interview; however it is permissible in Indonesian culture, especially for the Javanese in order to break the ice for having conversation with new acquaintance.
8) Mbak
Erica, Do you like to be in Indonesia?
The use of address form in the above sentence is acceptable in the Indonesian context; however, if it is applied in the real culture of English Native speakers, they probably get confused with such term. It is due to the different system of addressing.
Dealing with this case, therefore, it is very necessary for EFL teachers to think about how to introduce the culture of English in the real conversation. As everyone knows that teaching English in outside of English speaking countries leads to some difficulties in introducing the culture awareness, thus there should be a study on how these difficulties may be overcome and how we might approach the teaching of cultural awareness in a systematic way as applied to the Indonesian environment.
Discussion
The language and culture in communication Whorfian (Wardaugh, 1992: 218) presents his hypotheses about language and culture: (1) the structure of a language determines the way in which the speakers of that language view the world,; (2) the culture of people finds reflection in the language they employ, because they value certain things and do them in a certain way, they come to use their language in ways that reflect what they value and what they do.; (3) there is little or no relationship between language and culture. In other side, Sapir acknowledged the close relationship between language and culture, maintaining that they were inextricably related so that it is impossible to understand or appreciate the one without knowledge of the other. Therefore, every language will reflect the values, beliefs, and assumptions of the culture it came from. Thus learning a language will also involve learning the culture the language expresses and consequently, our view of language teachingshould link between culture and language.
To be able to communicate well means that it is not merely to understand the syntax and range of _expression within a language. Hymes' (1972) 
Various cultures lead to difficulties in teaching language
English teaching and use may occur in a wide variety of contexts in non-English speaking countries, which often do not involve English Native Contradictory to the Whorf Hypotheses, Alptekin and Alptekin (1984: 16) suggest that we should not be teaching English with reference to Englishspeaking countries' cultures but be independent from the cultural context instead referring only to the "International attitudes" English; as stated at the beginning of this paper, culture and language are inexorably linked and as such cannot be separated. Someother linguists prompt that (see Valdes, 1986 , 1990 , Byram 1991 , Byram and Fleming 1998 , Kramsch 1993 teaching English without teaching culture is impossible. Through conscious or unconscious process, it is unavoidable to transmit the culture of the language during the teaching learning process. Since the outside speaking English countries are so many, as well as the Indonesian, there will arise many difficulties in grasping the culture of the foreign language in the native language situation, which culture should be applied in teaching the language, the native language or the foreign language? careful in the generalizations we make and be prepared to revise or change these generalizations as our understanding of another culture develops. This yields in the facts that the Indonesian learners will be exposed to encounter with English culture through Western media and brief encounters with tourists, which can easily lead to unrepresentative stereotypical impressions.
National characteristics vs. the foreign language characteristics
The teachers can solve it by helping the learners through discussions and critical examinations of them in the classroom using the English media.
How to teach culture?
Referring to the theme of this writing that language and culture are inseparable and that in teaching English we will also be transmitting the values of English culture, in agreement, Kramsch has pointed out that "language teachers are so much teachers of culture that culture has often become invisible to them. "(1993: 48) . Therefore, culture should be best taught in all aspects of language such as grammar and vocabulary. A survey by Timmis (2002) , states that the majority of learners and teachers of English from a large range of countries expressed a desire to speak English according to native speaker norms, however the survey also demonstrated a wish to retain aspects of their own culture such as accent, especially amongst Asian students (Timmis 2002, 242) . These surveys would seem to provide good evidence for teaching the culture of English speaking countries. However, they also suggest that not only English-speaking culture should be taught but also other cultures need to be examined. In particular, learners need to develop an awareness of their own and other cultures and this will be dealt with more fully in the examination of approaches to teaching culture. Languages cannot be translated word for word.
As Dunnett et al. stress individual words have idiomatic uses and
connotations that go beyond the individual word itself. If we take the English word 'serious' the list of connotations for a Indonesian are very different to the average native speaker. Whereas in English it can have positive, negative, or neutral connotations, the Indonesian connotations of 'hostess' (which can be translated in various ways e.g. 'nyonya rumah', 'wanita penghibur' or even 'PSK') are very different and usually associated with immoral woman. This is not a concept that is likely to explain in a simple dictionary style word-forword translation.
The intonation pattern carries meaning.
The Indonesian language is a tonal language and so the intonation patterns are very different to the English language. For Indonesian students, it is important that they recognize the importance of tonal patterns at the super segmental level in English as opposed to the individual syllable pattern for tones in Indonesian.
Languages and cultures use non-verbalcommunication that conveys meaning.
Although many gestures are similar in Indonesian and English such as nodding for affirmation many others are not shared. A good example of this is the ubiquitous 'Indonesian smile'. A smile given by some one will be interpreted in various ways such like happiness, acceptance, satire, annoyance, etc.
Languages use different grammatical elements for describing the physical world.
Indonesian and English grammar are very different in a number of areas such as subject use, tense and aspect, inflections and word order. These can at times cause communication problems at a semantic level. For instance, the Indonesian language contains no tense or aspect. This can make areas of English grammar such as past simple or present perfect and any accompanying temporal references difficult to grasp for Indonesian learners.
Even when learners understand them, they may find them cumbersome and avoid using them (Svalberg and Chuchu 1998). The extent to which this may represent different approaches to viewing the physical world are debatable, however it will be understandable for those who are familiar with both Indonesian and English culture that there is a different concept about time.
Cultures have taboo topics.
Many of the topic taboos of English and Indonesian culture are the same and certainly, Indonesian's rarely give offence, in my experience, to native English speakers in terms of topic choice. Nevertheless, there are a number of topics, which are perhaps a more acceptable choice of topic in Indonesian than in English. For the English speakers, talking about marital status, salary, religion, and age are taboo, meanwhile such topics are not taboo to the Indonesian speakers since they usually easy to move their conversation by asking the topics.
The terms for addressing people vary considerably among languages.

This is another area of considerable difference between English and
Indonesian. Terms of address in Indonesia often refer to the age of the interlocutors. There is no equivalent for this in English, although Indonesian students often ask for age clarification when it is not given in English. For example when asked about my family, the Indonesian learners will ask whether the brother or sister is younger or older than the speaker, and therefore they need to know how the address their family members where at the same time comparing the addressing terms use in both languages. It is known that in Indonesia we know such term of 'mbak', 'mas', or 'dik' which reflect to the age of the intended person towards the family. It is not found in English terms. On the way around, there is no use of such first names in formal address rather than surnames. Native English speakers are often referred to as Mr. followed by their first name and no surname e.g. Mr.
William.
Then it needs effort to achieve a full understanding of culture. If language and culture are inseparable then as learners acquire a new language they will also be acquiring a new culture. However, we cannot expect this culture to be the same as either the learners' native culture or the culture of the language they are studying. The learner will initially have a synthesis with their own culture, and in learning, a foreign language such as English may use it in ways that express meaning in their own culture. Nevertheless, as learners' understanding of a foreign language develops they may come to understand other values and meanings familiar to the foreign culture that are alien to their own culture. Yet their understanding of these values and meanings may still be different to that of the native speaker.
Due to this phenomenon, Kramsch suggests that there should be a 'third place' in foreign language learning that the learner must make for him/herself between their first cultures (C1) and the foreign language culture (C2). This 'third place' involves the language learner in an objective and subjective reflection of C1 and C2 from which they must choose their own meanings that best reflect their personal perspectives. Hence, this conception of culture emphasizes the importance of individual interpretations of culture rather than rigid stereotypical notions. If this process of acquiring culture and language is successful, learners should be able to use English in such a way as to communicate effectively with English NS and in a way that reflects their own local cultures and personal beliefs (see Kramsch and Sullivan 1996) . In this way, learners of English will no longer be seen as trying to be pseudo-English NS but as speakers in their own right.
The implementation in language teaching
The importance of culture within English teaching in Indonesia develops well at present as well as the need for teachers and learners to be 
